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Appendix (A)(1)-1
Early Learning Council
Updated: Information on the Early Learning Council and Directory of Membership

In 2003, the Illinois General Assembly founded the Early Learning Council to guide the
development of a statewide early childhood education and care system to ensure that young
children at risk for school failure and their families experience high-quality programming and
services necessary for children’s healthy development.

The Early Learning Council began a strategic planning process in February 2011 and completed
the process in the summer of 2012. The process resulted in a new committee structure, updated
vision, and a set of guiding principles. A new committee structure went into effect July 1, 2012.

Guiding Principles: To establish a framework by which the work of the Early Learning
Council can be assessed, the Council approved a set of guiding principles to direct the work of
the committees and reflect the priorities and commitments of the Council as a whole.

We are committed to:

e Serving the hardest to reach children and families first and providing them access to the
highest quality services.

e Ensuring that resources are sufficiently allocated to provide high quality services for
every age from birth to five.

e All children entering school are healthy and ready to learn.

e A holistic approach to the needs of family and children.

e Ensuring that family engagement and partnership is integrated and embedded in all early
childhood programs and services.

e Striving for an early childhood system that is transparent and easily navigated and
accessed by the families it is intended to serve.

e Ensuring that all children have well educated and well compensated teachers.

e Ensuring that the learning and care continuum from birth to third grade is aligned, allows
for smooth and effective transitions, and reflects best practices.

Vision: At the highest level, a well-coordinated, accessible, easy to navigate early childhood
system will include the components listed in the vision and the guiding principles. The Council
approved the creation of an Ad Hoc Committee to further set benchmarks and outcome measures
for the system components outlined in the Council’s vision.

System Components:

e Ongoing preventive health care -- including all appropriate well-child care, screenings
and immunizations, and periodic developmental screening to determine whether children
may be exhibiting developmental delays that warrant intervention services.

e High quality early education programs and services serving children birth to eight with
continuous improvement under the Tiered Quality Ratings and Improvement System
(TQRIS) where applicable, and with aligned of standards, instruction, assessment, and
supports as students/families transition from infant toddler programs into prekindergarten
programs and from prekindergarten programs into kindergarten and beyond.
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o A well educated and compensated workforce.

e Diverse funding mechanisms and delivery systems; integration and maximization of
funding streams set at appropriate, sustainable levels.

e Increased participation, at an earlier point (i.c. before prekindergarten entry) by children
and families with high needs, including those who are hard to reach, English language
learners (ELL’s), homeless, and disabled.

¢ Enhanced Parent engagement, including multiple information channels that help parents
identify high-quality service providers.

e Community systems coordination and development.

e Public awareness on the benefits of high quality early childhood programs and services
and the ongoing work of the Early Learning Council, particularly amongst policy makers.
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Name

Althoff Pamela [linois General Assembly
Baas Lori A. Christopher House Early Childhood Education and
Development Service Provider

Berman Karen Ounce of Prevention Fund Child Advocacy

Bowman | Barbara Retired Location Education Agencies

Calica Richard [linois Department of Director- Illinois Department of
Children and Family Services | Children and Family Services

Capito Jeanna Positive Parenting Dupage Parenting Support

Caron Mary Ellen | The Hope Institute

Carpenter | Tim Fight Crime: Invest in Kids Law Enforcement

Chavez Ellen Casa Central

Hasbrouck | LaMar [linois Department of Public | Director- Illinois Department of
Health Public Health

Davis George City of Rockford Early Childhood and

Development

Fitzgerald | Daniel Department of Children and | Department of Children and
Family Services Family Services

Fleming Jana E. Erikson Institute

Gieseke Gaylord Voices for Illinois Children Child Advocacy

Glink Phyllis Irving Harris Foundation

Gully Janet Department of Human IDEA Part C
Services

Hall Vinni [Mlinois State Board of State Board of Education
Education

Hamos Julie [linois Department of Director- Illinois Department of
Healthcare and Family Healthcare and Family Services
Services

Harris Dan [linois Department of Human | Illinois Department of Human
Services Services

Harris Gloria COFI Parent

Harmon Don [linois General Assembly

Harston Ava [linois Federation of Labor
Teachers

Hernandez | Reyna [Mlinois State Board of Ilinois State Board of
Education Education

Herrera Harriette DePaul Higher Education

Jones Colleen Metro Family AEYC Parenting Support

Kelly Teresa Governor’s Office MIECHYV Grant

Koch Christopher | [llinois State Board of Superintendant- Illinois State
Education Board of Education

Lilly Camille [linois General Assembly

Logan Suzanne Kangaroo Corner Early Childhood Education and

Development Service Provider
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Madson Sarah Woodland Heights Early Early Childhood Education and
Learners Center - U46 Development Service Provider
Martin Teresa Walsh School Local Education Agency
Mascitti- | Beth Chicago Public Schools Local Education Agency
Miller
Maruna Janet INCCRRA Childcare/ Early Childhood
Education and Development
Provider
McHugh | Mark One Hope United Early Childhood Education and
Development Service Provider
Meisner- | Debbie Ilinois Board of Higher IL Board of Higher Education
Bertauski Education
Meyer Harriet Early Learning Council Co- Co-Chair
Chair
Moenster | Janice Children’s Home + Aid Early Childhood Education and
Development Service Provider
Morrison- | Lauri Ilinois Head Start Head Start
Frichtl Association
Neri Joe IFF
Newberry | Carolyn The Collaboration for Early | Local Community
Schwartz Childhood Care & Education | Collaborations
Nichols Beatrice City of Chicago Early Intervention
Nylander | Donna Valley View Early Childhood | Early Childhood Education and
Center Development Service Provider
Obrzut Geoffrey Illinois Community College | Higher Education
Board
Palmer Andrea Ilinois Head Start Maternal and Child Health
Association
Parr Chuck IL Head Start Association Head Start
Board President and Head
Start Director
Puente Sylvia Latino Policy Forum Child Advocacy
Quigg Claudia Baby TALK Maternal and Child Health
Quinn Barbara Illinois Congress of Parents
and teachers
Rauner Diana Ounce of Prevention Fund Head Start
Regenstein | Elliot Ounce of Prevention Fund Child Advocacy
Reid George Higher Education Board Higher Education
Reising Pam Ilinois State Board of IDEA Part B
Rechner Education
Rich Vanessa City of Chicago Deputy Head Start
Commissioner over Head
Start and Child Care
Roth Pam Ilinois General Assembly
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Ruther Gina [linois Department of Human | State Head Start Collaboration
Services Office

Saddler Michelle [linois Department of Human | Secretary-Department of
Services Human Services

Saterfield | Linda [linois Department of Human | Illinois Department of Human
Services Services

Scott Jodi ROE 27

Seibert Byrn SEIU Labor

Slaughter | Sara McCormick Foundation

Smith Julie Office of the Governor Co-Chair

Solis Luz Maria | Early Childhood Programs Local Education Agency

Talan Teri National Louis University Higher Education

Torres Martin Latino Policy Forum Child Advocacy

Turner Sheridan Kohl Children’s Museum

Villano Kathleen ECBG Program Director- Local Education Agency
Schaumburg schools

Vitale Joan Voices for Illinois Children Child Advocacy

Walker- Judith Chicago Coalition of Site- Childcare/ Early Childhood

Kendrick Administered Child Care Education and Development
Programs Provider

Whelan Maria [linois Action for Children Child Advocacy

Williams | Granada Associate Head Start State Head Start
Collaboration Director, IL
Head Start Association

Willmoth | Kay Region V, Office of Head Head Start
Start

Wolfe Cass Infant Welfare Society of Early Childhood Education and
Evanston Development Service Provider

Yanguas Josie The Center Web

Yarbrough | Karen W. | Ounce of Prevention Fund

Zumwalt | Cindy [Mlinois State Board of Illinois State Board of

Education

Education
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Information on the P-20 Council and Directory of Membership

Illinois P-20 Council

Established by statute in 2008, the P-20 Council brings together a variety of stakeholders to collectively
identify strategies for developing a seamless and sustainable high quality education system from birth
through higher education into careers. The ‘P’ stands for preschool while the ‘20’ represents graduate
and professional education or the “20™ grade.” The overarching goal of the P-20 Council is to increase
the proportion of [llinoisans with postsecondary degrees or high quality credentials from 40% to 60% by
2025.

The Council consists of a diverse membership that includes state agency leaders, educators, school
administrators, local government representatives, advocacy organizations, employers, representatives of
the philanthropic community, parents and lawmakers. Members submit their collective
recommendations on ways to better support an effective and comprehensive education system to the
Governor and the General Assembly each year.

There are five committees of the Council which address specific areas of education as well as two
executive committees which ensure the coordination and alignment of P-20 initiatives. Membership of
the regular committees is open to the public in order to provide avenues for input from an even broader
base of stakeholders. For example, the Data, Assessment and Accountability Committee in partnership
with the Family, Youth, and Community Engagement Committee (FY CE) undertook the redesign of the
Ilinois State school report card, providing families with a tool for better understanding local schools and
engaging with faculty, administration, and staff to support their student’s learning. At the elementary
level, one set of measures the State school report card will include is information captured by the
Kindergarten Individual Development Survey (KIDS), Illinois’ kindergarten entry assessment.

Since our initial application, the Teacher and Leadership Effectiveness Committee has formed the
Educator Licensure Sub-Committee to identify strategies for improving the preparation of teachers
across the P-20 spectrum. This includes enhancing clinical experiences, strengthening community
partnerships, and building a culturally and linguistically competent workforce. Meanwhile, the School,
College, and Career Readiness Committee, charged with identifying the skills, resources, and
collaborations necessary for equipping Illinoisans to be competitive in a global economy, has engaged a
number of stakeholders in developing a comprehensive college and career readiness framework. Lastly,
the Finance and Governance Committee is in the process of securing resources to support the planning
phase of a research project which aims to identify a set of recommendations for developing a sustainable
funding system which increases efficiency and assures quality education and student success.

In addition to the subject area committees, the Joint Education Leadership Committee (JELC), which is
chaired by the Lieutenant Governor and primarily consists of state agency directors, is charged with
overseeing the alignment and implementation of P-20 initiatives. Lastly, the Coordinating Committee is
comprised of co-chairs of the five core committees in order to identify opportunities for leveraging
resources and streamlining the work of Council and its committees.
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The first annual P-20 report was released January 2011 and features ten recommendations to the
Governor and General Assembly for making progress towards the goal of improving the educational
attainment of Illinoisans. The FYCE Committee held workshops across the State to share the report
with community groups, parents, and local schools as well as provide a forum for discussion at the
community level. JELC has also produced an implementation matrix to monitor progress on these
recommendations. The Council has also launched a new website (www.p20council.illinois.gov) which
not only makes its work more accessible but provides an additional opportunity for public feedback as

well as a platform for sharing other helpful resources and information about educational initiatives,
policy and best practices, and emerging research.

Lastly, over the past three years the Council has played an active role in the development of the
governing structure of Illinois’ Longitudinal Data System, a comprehensive data system which will
provide a comprehensive student profile containing information about a student as he/she progresses
through the education system into the workforce, as well as the Illinois Shared Learning Environment,
or ISLE (formerly Learning & Performance Management System), a cloud based instructional
improvement platform with e-learning resources and instructional support services targeted towards
students’ individual strengths and needs.

P-20 Council Members

Name Council Affiliation Professional Affiliation
Miguel del Valle Chairman P-20 Council
Lizanne DeStefano Coordinator University of Illinois —

Champaign/Urbana

Josh Anderson

Teacher & Leader Effectiveness
Co-chair

Teach for America

Dr. Karen Hunter Anderson

Joint Education Leadership
Committee

Ilinois Community College
Board

Perry Buckley Member Ilinois Federation of Teachers
Ron Bullock Member Bison Gear

Dr. Tom Choice Member Kishwaukee College

Rep. Barbara Flynn Currie Member Ilinois General Assembly

Dr. Ray Hancock

Finance & Governance Co-chair

Ilinois Community College
Foundation

Fr. Dennis Holtschneider

Member

DePaul University

Dr. Erika Hunt

Teacher & Leader Effectiveness
Co-chair

Ilinois State University

Sen. Christine Johnson

Member

Illinois General Assembly

Dr. Elaine Johnson

Joint Education Leadership
Committee

Ilinois Community College
Board

Dr. Michael Johnson

Member

Illinois Assoc. of School Boards
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Joyce Karon

Member

Barrington County Unit School
District

Debra Kasperski

Member

National Board Resource Center

Dr. Brenda Klostermann

Joint Education Leadership
Committee

Illinois Education Research
Council

Dr. Christopher Koch

Ex-Officio - Joint Education
Leadership Committee

Illinois State Board of Education

Maggie Laslo Member Service Employees International
Union

Sen. Kimberly Lightford Member Illinois General Assembly

John Luczak Member Joyce Foundation

Jean-Claude Brizard Member Chicago Public Schools

Dr. Glenn “Max” McGee

Ex-Officio — Joint Education
Leadership Committee; Data,

Assessment, & Accountability
Co-Chair

Illinois Mathematics & Science
Academy

Deborah Meisner-Bertauski

Joint Education Leadership
Committee

Ilinois Board of Higher
Education

Cordelia “Dea” Meyer

Member

Commercial Club of Chicago

Rep. Jerry Mitchell

Member

Illinois General Assembly

Susan Morrison

Joint Education Leadership
Committee

Illinois State Board of Education

Dr. Gary Niehaus

Member

McLean County Unit School
District

Geoff Obrzut Ex-Officio — Joint Education linois Community College
Leadership Committee Board
Jeffrey Owens Member Advanced Technology Services,

Inc.

Sharon Thomas Parrott

School, College, & Career
Readiness Co-chair

DeVry, Inc.

Cynthia Plouche

Member

Williams Capital Management

Dr. Glenn Poshard

Member

Southern Illinois University

Laurel Prussing

Finance & Governance Co-chair

City of Urbana

Diana Rauner

Ex-Officio — Joint Education
Leadership Committee

Ounce of Prevention Fund

Dr. George Reid

Ex-Officio — Joint Education
Leadership Committee

Ilinois Board of Higher
Education

David Vaught Ex-Officio — Joint Education Ilinois Dept. of Commerce &
Leadership Committee Economic Opportunity

John Rico School, College, & Career Rico Computer Enterprises
Readiness Co-chair

Kathy Ryg Family, Youth, & Community Voices for Illinois Children

Engagement Co-chair

Eric Zarnikow

Ex-Officio — Joint Education
Leadership Committee

Illinois Student Assistance
Commission
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Julie Smith

Joint Education Leadership
Committee

Illinois Governor's Office

Audrey Soglin

Member

Illinois Education Association

Robin Steans

Data, Assessment, &
Accountability Co-chair

Advance Illinois

Rick Stephens

Member

Boeing Corporation

Debra Strauss

Family, Youth, & Community

Illinois Parent Teacher

Engagement Co-chair Association
Jason Tyszko Joint Education Leadership [linois Dept. of Commerce &
Committee Economic Opportunity

* Ex-officio status denotes that the person is a required member by virtue of their position.
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AppendiX (A 1)-D
Birth to Three Training Institute

Birth to Three Training Institute Description

The Ounce of Prevention Fund gives children in poverty the best chance for success in
school and in life by advocating for and providing the highest quality care and education
from birth to age five.

The Ounce’s lllinois Birth to Three Institute (IBTI) provides 31 community-based home
visiting programs with support in the following areas:

Program development
Funding

Ongoing, multi-level training
Technical assistance
Training consultation
Advocacy

Approximately 300 programs that receive training and technical assistance from the
Ounce in turn offer an array of services to:

¢ Pregnant teens

¢ Young parenting families

All families involved in services receive:
¢ Intensive home visiting services
¢ Relationship-based interactions
e Opportunities to discover strengths in themselves and their children
¢ Information on child growth and development

And many receive:

Parent support groups

Doula services

Video intervention

Prenatal activities to promote bonding

The primary focus of the work in IBTl is to support positive parent-child relationships
and the healthy social and emotional development of young infants and children. This is
accomplished by emphasizing:

e Reflective practice
o Stepping back from the work to explore and expand on thoughts, feelings
and actions
o Encouraging open communication in a trusting environment

e The parallel process
o Ounce staff build relationships with program staff to help them develop
trusting relationships with parents
o Community-based staff build relationships with parents to help them
develop healthy relationships with their children
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Birth to Three Training Institute

o Parents develop relationships with children to promote healthy growth
and development

e Strength-based work
o Ounce staff work from the premise that all parents and families have
dreams for their children’s future
o All families have strengths and deserve the opportunity to discover and
explore them

IBTI provides a wide range of multi-level training for direct service staff, program
supervisors, administrators, and fiscal officers. The training ranges from basic to
advanced, home visiting to group, and supervisory to administrative. It includes an
extensive range of topics relevant to all aspects of program services with a focus on
promoting healthy relationships between children, parents, and program staff.

Some examples of IBTI direct service strategies offered to programs include:

e C-BFANA
The Community-Based Family Administered Neonatal Activities is a set of
prenatal and postnatal activities designed to help young parents turn a ‘me’
thing into a ‘we’ thing by building a warm, responsive, and enjoyable relationship
from the inside outside.

e Doula Services
Doulas provide specialized home visits in the last trimester, at labor and delivery,
and during the first months after birth to help support the new family. Doulas
nurture new mothers so they are better able to nurture their newborns.

¢ Video Intervention Training
Direct service paraprofessionals learn to make, watch, and talk about parent-
child interactions captured during routine activities in order to help parents use
their ‘real eyes’ to realize how they want to be with their children.

¢ Heart to Heart
Designed as a curriculum to prevent child sexual abuse, Heart to Heart
is a special series of group meetings that teaches young parents about childhood
sexual abuse and helps them protect their young children.

¢ Infant Mental Health Learning Group
IMH LG is a multi-disciplinary group including IMH clinicians, program
supervisors, and program staff designed to infuse the practices and principles of
IMH into community-based programs.
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Appendix (A)(3)-1
Intergovernmental Agreement

Execution Version
ILLINOIS EARLY LEARNING CHALLENGE PHASE 2
INTERGOVERNMENTAL AGREEMENT

This INTERGOVERNMENTAL AGREEMENT (this “Agreement™) is entered mto as of the
Lftective Date by and between the following entitics:

1. llinois State Board of Education. as the State of [1linois cducation agency, and as the
agency that administers and supervises section 619 of part B of IDEA programs. State
funded preschool, home visiting and other birth to three programs funded through the
Larty Childheod Block Grant. Title I of ESEA_ the Child and Adult Care l'ood Program
(the “Lead Agency™x:

[ o)

Hlinois Departinent of Human Services, as the agency that administers and supervises
CCDE. part C ol IDEA programs. the Head Start State Collaboration Grant, the Title V
Maternal and Child Care Block Grant. home visiting programs through Healthy Families
Hlinois and Parents Too Soon. and the State’s Temporary Assistance for Needy Families
(FANE) program ("[DHS"):

Hhinois Department of Children and Family Services. as the State's child care licensing
agency, and the ageney that adiministers and supervises Child Welfare and Community-
Based Child Abuse Prevention ("IDCFS"):

o Hlinois Early Learning Council. as the State Advisory Council on Farly Childhood
I-ducation and Care (the "Council™

(IDHS. IDCFS and the Council, collectively. the "Participating State Avencies” and each
a "Participating State Agency™ ) and

the Governar's Office of Early Childhood Development, as the executive office
responsible for promaoting quality. consistency, and alignment within the State's carly
childhood system ("OECD™)

)

A

(the Lead Agency. Participating State Agencies. and OECD. collectively the "Parties” and cach a "Party™)
under the authority of the Intergovernmental Cooperation Act (3 ILCS 22071 ct. seq.). the
intergovernmental cooperation provisions of Article V1L Section 10 of the 1llinois Constitution of 1970,
and other authority as provided by law. tn consideration of the mutual covenants set forth below, the
Parties agree as follows:

1. PURPOSE

The purpose of this Agreement is to establish a framewaork of collaboration. as well as articulate specific
rofes and responsibilitics of the Parties in support of the State of [llinois (the "State") in its
implementation of an approved Race to the Top-Early l.earning Challenge Phase 2 grant application (the
“State Plan™),

Il ASSURANCES

I'he Lead Agency and each of the Participaring State Agencies hereby certifies and represents thar it:

A, Agrees 1o be the Lead Agency or a Participating State Agency. as applicable. and will implement

those portions of the State Plan indicated in the Preliminary Scopes of Work, Exhibits 1-1V,
respectively (each, a "Scope of Work"). if the State Plan is funded:;
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B.

Agrees to use. 1o the extent applicable and consistent with the State Plan and Exhibits 1-1V.
respectively:

A set of statewide Early Learning and Development Standards:

The [llinois Birth to Five Program Standards. subject to any adopted modifications:
A common Tiered Quality Rating and Improvement System, as described in Criterion
{(B) 1) and the Appendices of the Stare Plan. subject to any adopted modifications:
and

4. Hlinois” Workloree Knowledge and Competency Framework and progression of
credentials. subject to any adopted modifications: and

ol D —

Will provide a Final Scope of Work only if the State Plan is funded and will do s in a amely
fashion but no later than 90 days afier a grant 1s awarded: and. as applicable. will describe the
Lead Ageney's and the Participating State Agency's specific goals, activities, timelines. budgets,
and key personnel ( the "Lead Agency Plan” or the ~Participating State Avency Plan™. as
applicable) in a manner that is consistent with its Scope of Work. with the Budget included in
Section VIIT of the State Plan {including existing funds. it any, that the Party is using for
activities and services that help achieve the outcomes of the State Plany.

Fach Party hereby certifies and represents that it;

D.

E.

IT1.

Has all requisite power and authority 1o exceute and fulfill the 1erms of this Agreement:

Is tamiliar with the State Plan and is supportive of and committed to waorking on all applicable
portiens of the State Plan: and

Will comply with all of the Terms of the Race to the Top-Early Learning Challenge Phasc 2
Grant. this Agreement. and all applicable Federal and State laws and regulations. including laws
and regulations applicable to the Race to the Top-Farly Learning Challenge Phase 2 program. and
the applicable provisions of EDGAR (34 CEFR Parts 75. 77. 79. 80 82, 84. §5. 86. 97, 98 and 99).

RESPONSIBILITIES OF THE PARTIES

Participating State Agency and OECD Responsibilities, In assisting the Lead Agency in
implementing the tasks and activities deseribed in the State Plan. cach Participating Siate Agency
and OLCD will. in addition to any other responsibilities set forth in this Agreement:

I Implement the Scope of Work as identified in Exhibit 1.1V of this Agreement.
respectively:

2. Abide by the governance structure outlined in the State Plan and set forth in this
Agreement:

3. Abide by the Participating State Ageney™s Budget included in Section VI of the
State Plan (including the existing funds from Federal. State. private and local sources.
i any. that the Participating State Agency is using to achicve the outcomes in the
State Plany;

d. Actively participate in all relevant meetings or other events that are organized or

sponsored by the State. by the LLS. Department of Education ("ED™). or bv the I'.S.

Department of Health and Human Services ("HHS™):

Post 1o any Web site specified by the State. ED. or HHS. in a timely manner. all non-

proprietary products and lessons learned or developed using Federal funds awarded

under the RTT-ELC Phase 2 grant:

LN

g}
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6. Participate, as requested. in any evaluations of this grant conducted by the State, ED,

or HHS:

7. Beresponsive to State, EID. or HHS requests for project infortation including on the
status of the project. project impiementation, outcomes. and any problems anticipated
or encountered. consistent with applicable local. State and Federal privacy laws.

B. Lead Agency Responsibilities. [n implementing the tasks and activitics described in the State

Plan, the Lead Ageney will:

1. Implement the Lead Agency Scope of Work as identified in Exhibit I of this
Agreement

2. Work collaboratively with, and support the Participating State Agencies in carrying
out the Scopes of Work. as identified in Exhibit 1.1V of this Agreement.
respectively:

3. Himely award the portion of Race to the Top-Larly Learning Challenge grant funds

designated for the Participating State Agencies in the State Plan during the course of
the project period and in accordance with the Participating State Agencies Scope of
Works. as identified in Exhibit -V, respectiveiy. and in accordance with the
Participating State Agencies Budgets, as identified in Section VI1II of the State Plan;

4. Provide feedback on the Participating State Agencies’ and OFECD's status updates,
any interim reports, and project plans and products;

3. Keep the Participating State Agencies and OECD informed ot the status of the State
Plan and seek input from the other Parties. where applicable. through the governancc
structure outlined in the State Plan and as sct forth in this Agreement:

6. Facilitate coordination across all Parties to the extent necessary to implement the

State Plan: and

Identify sources of technical assistance for the State Plan.

v, GOVERNANCE, BUDGETING, AND DATA

A. Governance Teams. The Lead Agency. Participating State Agencies and the OECD hercby
establish the following teams in order to eftectuate the governance structure set forth in Section

(AY)3) ol the Plan.

I A "Leadership Team” that will meet at least quarterly to identify and act upon key policy
decisions and oversee progress across all arcas of the State Plan. The Leadership Team's
membership includes:

i The Council's Co-Chairs. who shall also serve as Co-Chairs of the Leadership
Team:
1. the State Superintendent of Education:
iii. the Sceretary of IDHS:
v the Director of DCFS:and
v, the ORCD Director.

2. A "Interageney Team" that will meet at least monthly and will have primary
responsibility for ensuring the successful execution of the activities set forth in the State
Plan and the directives of the Leadership Team. The Interagency Team's membership
includes:

1o The Director of ORCD. who will chair the Interageney Team:

i The Project Director, Strong Foundations Partnership (MIECHY). from the OECD:
1. Other OECD staff as deemed necessary by the OECD Director:
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iv.  The Director of the IDHS Division of Family and Community Services:
v, The Assistant Director of IDHS Division of Family and Community Services:
vi.  The Chiet of the IDHS Bureau of Child Care & Development, who also serves as the
Directar of the Head Start Collaboration Office:
vii.  The Manager of Program Development & Quality Improvement for IDIHS:
vitt,  The Assistant Superintendent for ISBE™s Center for Language and Early Childhood
Development:
ix. The Admimistrator for ISBEs Early Childhood Division:
x.  The Deputy Director for Service batervention at 1DCES:
xi. The Associate Deputy Director for Day Care Licensing at [DCE'S: and
xii. - The Executive Deputy DRirector of IDCFS Bureau of Operations,

In the event of internal agency reorganizations. title changes. or staffing changes. the chief
executive of an agency may replace a member of the Interagency Team with another
individual performing similar roles and responsibilities.

tad

“Interagency Project Teams™ in each of the following areas: QRIS Implementation and
Program Monitoring, led by the QRIS Policy Director in OECD: Workforce Development.
led by the Workforce Drevelopment Policy Director in OECD: Data and Quicomes, led by the
Data and Outcomes Manager in OECD: and Community Collaboration Team. led by the
Community Systems and Capacity Building Manager (supported by the State’s MIECHV
vrant). kach Interageney Team shall meet approximately weekly and shall have a
membership and charges established by the Interagency Team.

B. OECD. In order to provide additional capacity to carry out the State Plan, tour new staff
positions, as described below. shall be established in OECD as soon as practicable after the
Effective Date. all of whom shall report to the OLCD Dircctor.

1. QRIS Pulicy Director: This Director will be assigned to OECD by the IDHS, and will
provide strategic direction to the implementation of the TORIS system as described
in the State Plan.

2. Workforce Development Policy Director: This Director will be assigned to OECTD by
the Lead Agency, and will provide strategic direction to and coordination among
carly childhood warkforee development activities funded by state agencies.

3. Data and Owtcomes Manager: This Manager will be assigned to OECD by the Lead

Agency. and will work with the Lead Agency, Participating State Agencies, and their
contractors to ensure the availability of data needed to monitor the State Plan’s
outcomes and further develop effective policy,

4. Grant Adminjstration and Budget Development Manager: This Manager will be
assigned to OLCD by the Lead Ageney. and will work with the [L.cad Agency,
Participating State Agencies, and their contractors Lo ensure compliance with and
fullillment of all requirements of the State Plan and the administering federal
agencies.

C. Budgeting. ‘Throughout the Term. the Parties agree to establish a coordinated and consolidated
early learning budget proposal (the "Larly Learning Budget™). which shall build upen the
Budgeting for Results process. This Larly Learning Budget shall identify operational
redundancies. better align oxisting programs and jointly consider the need for new programs in
furtherance ot the reform agenda set forth in the State Plan. The Leadership Team shall use the
Early Learning Budget 1o make recommendations to the Governor. legislature and the private
sector on the resources necessary to implement and sustain the State Plan.

1
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D.

Vi,

Data Sharing and Governance.

I, Agrcement to bnter Into Data Sharing Arrangements. The Lead Ageney and the Participating
State Agencies agree to enter into the necessary arrangements 1o share data among the Parties
and with external entities (each. a "Data Sharing Arrangement”) in accordance with the P-20
Longitudinal Education Data system Act (105 [LCS 1371 et. seq.). the Family Educational
Rights and Privacy Act (FERPA). the Health Insurance Portability and Accountability Act
(HIPAA). and all other applicable federal and state privacy protection laws. in order to carry
out the State Plan including, without mitation, the evaluations and data system
enhancements and integrations described in Exhibits | through IV of this Agreement.

2. Data Governance Among the Parties: To oversee and administer the Data Sharing
Arrangements necessary to carry out the State Plan, the Leadership Team, Interagency Team.
and OECD shall collaboratively work toward the establishment of a data governance
structure thas provides for (1) an efficient and appropriate review of proposed Data Sharing
Arrangements invoelving early learning and development data: (ii) an efficient contracting
process tor such Data Sharing Arrangements: (1it) the protection of personally identifiable
mformation on children or families participating in carly learning and development programs
Data Access Proposals: and (iv) coordination with other data governance svstems and
structures established by State agencies for education data and health and human services
data.

DISPUTE RESOLUTION AND FAILURES TO PERFORM

Dispute Resolution. The Leadership Team shall be responsible for resolving any disputes that
may arise during the Term of this Agreement, including disagreements between the Participating
State Agencies or the | ead Agency and any Participating State Agency. The OLCTY Director
shall be responsible Tor bringing any disputes to the attention of the Leadership Team. H the
[.cadership Team is unable to resolve any such dispute or disagreement through a collaborative
process. the Governor's Deputy Chief of Staff for Education. as one of the Council's Co-Chairs.
shall make the final decision on said dispute or disagreement. which shall be binding on the
Leaderstup Tewn. the Lead Ageney, and the Participating State Agencies.

Failures to Perform . [fa Party determines that another Party is not meeting its goals, timelines.
budget. or annual targets, or is in some other way not fulfilling applicable requirements of this
Agreement ar the State Plan. notice must be provided to the non-performing Party with a copy to
the Leadership Team. The failure to perform shall be treated as a dispute and addressed pursuant
to paragraph A of this Section. 1f the failure to perform continues notwithstanding the decision of
the Governor's Deputy Chiet of Staf? for Bducation, a Party may petition the Office of the
Attorney General to institute such enforcement measures as are available under law.

TERM AND TERMINATION

This Agreement shall be effective upon the date of award of a Race to the Top — Early 1earning
Challenge Phase 2 award to the State of liinois (the "Effcetive Date") and ending upon the expiration of
the Race o the Top- Early Learning Challenge Phase 2 grant project period (the "Term"). unless
otherwise agreed by the Parties,

A

Appendix (A)(3)-1

16



VvIL

B.

D.

G.

GENERAL PROVISIONS

Amendment. This Agreement may be amended only by written agreement signed by ecach of the
Parties, and. il"a Race to the Top- Larly Learning Challenge Phase 2 grant is received by the
State. in consultation with the United States Department of Education. However, the Leadership
Team may approve an amendment 1o a Scope of Work attached as an Exhibit to this Agreement
with the concurrence of the chief executive of such agency (or. in the case of the Council. the
concurrence of its co-chairs).

Notices. All notices or other correspondence required to be given pursuant to this Agreement
shall be sent by regular or electronic mail to the lollowing persons:

1. Lead Ageneyt its Superintendent:

20 1DHS: its Secretary:

30 IDCES: ats Director:

4. Lkarly Learning Council: its Co-Chairs: and
30 0LCD: its Director.

Entiretv. This Agreement constitutes the entire Agreement among the Parties with respect to the
subject matter hereolt and supersedes any other negotiations. agreements or communications.
whether written or oral. that have been made by any Party.

Governing Law. | his Agreement shall be governed by and construed in accordance with the
laws of the State of Hlinwis,

Severability. In case of any provision in this Agreement is held to be mvalid, llegal or
unenforccable. the validity. legality and enforecability of the remaining provisions shall be not

atfected,

Counterparts. This Agreement may be executed in several counterparts. each of which shall be
an original and all ol which shall constitute one and the same instrument.

Exhibits. The Exhibits attached o this Agreement are hereby incorporated into this Agreement
by this reference and expresshy made a part of this Agreement.

6
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IN WITNESS WHEREOF, the Purties have executed this Agreement as of the dav and vear

written below

LEAD AGENCY:

ILLENOIS STATE BOARD OF EDUCATION

By N Rl AW
Name i
Titie o ) Lo

Date

PARTICIPATING STATE AGENCIES

ILLINOIS DEPARTMENT OF HUMAMN
SERVICES

By ?W/Q%KW e

— !

o

Name Mo hele 2% Saﬂ‘r_i e
Title Sedc.m-*w:f
Date {O{V{M&

U LINOIS EARTIY LEARNING COUNCIL

R ! EN I
Byt 700 B

§ -t ey o
Name: 0730 = Py s
.Q‘ ~
- y i F
Title i {\ SEN it - .
a b

' OFFICE OF THE GOVERNOR:

By: . : e &
Name:

Tule Y4 e LT AL
Date. =« ; & - Vo

ILLINOIS DEPARTMENT OF ( HILDREN AND
FAMILY SERVICES

By

Name: v O w77 ity
Tutle: Vire o Tor

. . S -

Date oA
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EXHIBIT I - LEAD AGENCY SCOPE OF WORK

ILLINOIS STATE BOARD OF EDUCATION

The Lead Ageney hereby agrees to participate in the State Plan and more specifically commits to

undertake the tasks and activities described in detail below.

set forth in the terms of the Agreement.

These commitments are in addition to those

Selection
Criterion

Participating Aecney
Division, Oftice, Board or
Advisory Council

Type of Participation

(By1)

(B)(2}

(B)3)

(B)4)

lgﬁiﬁaa’l) Childhood

[SBE Early Childhood
Division

Ltilize the inots Birth to Five Program Standards for
the approval and manitoring ol all ISBE-funded early
learning and development programs. including
Prevention Initiative, Preschool for All and Part B of

~Section 619 of IDEA

» Iﬁl?ltnr'[._\. Chitdhood
_Diviston

Require all Preschool for All programs (o participate in

TORIS

ISBE Early Childheod

| Division
CNLU
ARG

| Participate in the TQIRS plarning committee and the

subcommitiee of the IELC Program Standards and

I Quality Committee

ISBE Farly Childhood
Division
- IRC
CSTARNE

Disseminate information to all Preschool for All
programs about the new TQRIS levels

CISBE Barly Childhood
CDivision

Entoll all Preschool for All Prog__-ra_ms in TQRIS

CISBE farly Childhood
" Division

Strongly prioritize full-day. vear round programs in
future competitions for expanded Preschool for All
tunding

Division
NLU

Align Preschool for All and TORIS monitoring processes
and coordinate all future Preschooel for All monitoring
contracts with IDHS to provide a single. integrated

. monitoring process for the State™s TQRIS that serves as

the compliance process for State-funded preschool

ISBLE Early Childhood
Division

ISBE Fiscal And Procurement
[Dvision

Administer external contract(s) for the State’s TQRIS (o
ensure assessor training and reliability, data entry and
management, and menitoring frequency in accordance
with the State Plan

ISBE Larly Childhood

| Division
ISBI Frscal And Procurement
[Yivision

“eachers

Administer external contract(s) to provide support for
development of professional learning communitics in
Preschool for All and Head Start programs and for
training and support of "coaches" that provide
mndividualized high-quality professional development to

ISBE Scope: Page |
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Participating Agency

bt‘l't‘ctl‘()n  Bivision, Office, Board or Type of Participation
Criterion . . .
- Advisory Council
ISBE Early Childhood Support implementation of the Staie Advisory Council }
(By#y  Division "Hard to Reach"” projects. B 1
{(cont’d) ISBE Early Childhood Administer external contract{s) to provide technical
[Hvision assistance o communitics to establish connections
ISBE Fiscal And Procurement  between parl-day preschool programs and home child ;
_Division - _care providers o ;
ISBE Early Childhood Provide budget flexibility to Preschool for All grantees to
Division i implement professional learning communitics and to
i provide coaching to teachers to enhance instructional
‘ S ‘ quality
[SBE Early Childhood . Target any expansion funding lor Preschool for All to
Division * those communities with the largest number of unserved
: ) : Children with High Needs i
! [SBE Fariv Childhood . Procure the TQRIS validation and outcomes study
- Division | contract
{B)(5) ISBE Fiscal And Procurement
P Division ) - )
ISBLE Farly Childhood ~Jointly administer the TQRIS validation and outcomes
Division study with IDHS
ISBILE Data Analysis &
~Progress Reporting B
ISBE General Counsel Couperate and support registration of all required carly
ISBE Early Childhood childhood educators in the Gateways 10 Opportunity
(D)2) | Division Registry: cooperate with marketing and outreach relating
| ISBE Educator Certification to the expansion of Registry members.
P Division
- Divector of Public Information ] i
CISBL Earty Childhood Cooperate and work with INCCRRA to include agency-
C Division based or sponsored trainings on the Gateways Stalewide
IRC Online Training Calendar.
CSTARNET Ounce o
ISBIE Barly Childhiood Cooperate and work with INCCRRA and organizations
[Zivision through the Workforce Development Project Team in the
IRC development of increased and more effective specialized
STARNE » trainings in critical areas of need as identified in the State
COunce ' Plan.
“ISBE Farly Childhood i Cooperate with INCCRRA in marketing and outreach
Division relating o the expanded Gateways Scholarship Program
for the Bilingual/EST. endorsement. !
ISBE Larly Childhood Procure and administer the KIDS process in accordance |
(E)(1) - Division with the State Plan.

ISBL Fiscal And Procurement
Division

ISBE Scope: Page 2
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Selection
Criterion

S

lszirticipating Agc:ic_\
Division, Office, Board or
Advisory Council

Type of Participation

ISBE Early Chuldhood
Division

Oversee the KIDS Implementation Committee.

CISBE Data Svstems

ISBE Technology Support
ISBL SIS

[SBL Early Childhood
[ivision

Perform the data sharing and matching activities
necessary to support the integration of data on children
and familics. workforce data, and program data, as
described in the State Plan

ISBL Data S_\'sircm:: 7

¢ ISBE Technology Suppaort

ISBE SIS
ISBE Larly Childhood
Division

Cooperate with the llinois Head Start Data Cooperative

to establish a common data file in a manner aligned with

+ the data formats and requirements included within
relevant ISBE systems

CISBE Data Sy stems

[SBE Technology Support
[SBLE SIS

ISBE Farly Childhood
Division

i Administer the extension of the [{linois Shared Learning
Environment to early learning.

ISBE Scope: Page 3
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o ( L_\_';{— A L<\.L o /U/f."d/l/ f}l-
Signature (Authorized Reprosentctive of Lead Agency} Date
INot Applicable;  ISBE is the Lead Agency]
Stgnature (Authorized Representative of Participating Stare Agency) Dale

ISBE Scope: Page 4
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EXHIBLT 11 - PARTICIPATING STATE AGENCY SCOPE OF WORK

ILLINOIS DEPARTMENT OF HUMAN SERVICES

[he Participating State Agency hereby agrees to participate in the State Plan and more specifically
commits to undertake the tasks and activities described in detail befow. These commitments are in
addition to those set forth in the terms of the Agreement.

Scleetion
Criterion

| (B

(B)(2)

(By3)

‘ Participating Agency
' Division, Office, Board or

J Advisory Council

Type of Participation

DHS Office of larlv
Childhood

Utilize the Hlinois Birth (o Five Program Standards for

_ the approval and monitoring of all IDHS-funded early

» learning and development programs, including MIECHV
© programs, Healthy Families lllinois. Parents Too Soon.

" and non-refative care through the Child Care Assistance
~Program

DHS Office of tarly
Chitdhood

Head Staret State Collab Oftice
Child Care Advisory Coungil
INCCRRA

N

DS Office of Fards
Chaldhood

Hlead Start State Collab Otfice
COR&R agencies
INCORRA

Participate in the TQRIS planning committee and the
subcommittee of the TELC Program Standards and
Quality Committee

Prepare and disseminate information to all child care,
Head Start. and Early Head Start programs about the new
QRIS levels

HS Office of Carly
Childhood

Coordinate all future TORIS monitoring contracts with
ISBE to provide an itegrated moenitoring system

SIS Ottiee ol Far
Chutdhood
INCORRA

CCOR&R agencies

\

: lnlénsi\cl} market the State’s | QRIS systch{to all child

care providers to encourage carly enrollment in the
system,

Head Start State Collab Office
DS Office of Larly
Childhood

CINCCRRA

Coordinate with the [llinois Head Start Association 1o

enroll all Head Start/Early Head Start Programs in
TORIS

[DEIS Crifiee U]"if':;n'l}
Childhood

) . process for the State’s TQRIS

DIS Office of Farlv
Childhouod

Align Preschool for All and TQRIS monitoring processes
and coordinate all future TORIS monitoring contracts
with ISBE to provide a singie. integrated monitoring

Administer external contract(s) for TQRIS to ensurc
assessor training and reliability. data entry and
management. and monitoring frequency in accordance
with the State Plan.

IDHS Scope: Page |
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' Participating Argenc‘\-'

Sel.ectl.on Division, Office, Board or I Type of Participation
Criterion . . . Co
_. Advisory Council )
\ DHS Office of Early Administer external contract(s) for public awareness
‘ Childhood campaign to promote the State’s TQRIS system.
‘ including development ot website that integrates TORIS
- level rating infarmation and licensing history information
) DS Office of 1 HIEN - Administer external contract{s) for providing support 1o
(B)(4) Childhood programs seeking to attain a higher level rating in TQRIS

(D)(2)

(Ex1)

(1)(2)

Childhoed

"~ Chitdhood
INCCRRA

(B)S)  DIS Otfice of Larls

DS Office of Early

TDHS Office (\ﬁ}ll'h

Childhood
CINCORRA
FDHS Ofhe

Childhood

INCCORRA
Pbac

DS Offic

Chitldhood

INCORRA

PDAC

,Tl
Childhood
IS NS

e ol Early

¢ ol LBarls

IS Office of Larly

DI Office of Larly

Cinldhood
DES MIS
INCORRA

Jointly administer the TQRIS validation and outcomes
study with ISBE

Cooperate and support registration of all required carly
childhood educaters in the Gateways to Opportunity
Registry: cooperate with marketing and outreach relating
to the expansion of Registry members

Online Training Calendar

Cooperate and work with INCCRRA to include agency-
based or sponsered trainings on the Gateways Statewide

Cooperate and work with INCCRRA to provide enhanced
supports to EC Educators seeking to obtain a credential.
as described in the State Plan

- Cooperate and work with INCCRRA and organizations
" through the Workforce Development Project Team in the

JE—

development activities |

development of increased and more effective specialized
trainings in eritical arcas of need as identified in the State
Plan

Cooperate and work with ISBE and the KIDS vendor to
meorporate use ol the Preschool to Kindergarten
Fecdback Report in preschoal director professional

Perform the data sharing and matching activities
necessary to support the integration of data on children
and families. workforce data, and program data. as
described in the State Plan

| DS Office of Early

Childhood
LIS MIS
CINCCRRA

DS Oftice of Farly

Childhood
DHIS MIS
_INCCRRA

Cooperate with the [llinois Head Start Data Cooperative
to establish a commen data file in a manner aligned with
the data formats and requirements included within
relevant DHS systems

Enable the availability of appropriate data for the linois
Shared Learning Environment project
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Signoture (Authorized Represeniative of Lead Agency)

Date

Yo MIKL

Signat

TAuthorized Reprégafiative of Participasing State Agency)

TDHS Scope: Page 3
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EXHIBIT III - PARTICIPATING STATE AGENCY SCOPE OF WORK

ILLINOIS DEPARTMENT OF CHILDREN AND FAMILY SERVICES

The Participaung State Agencey hereby agrees to participate in the State Plan and more specifically
commits to undertake the tasks and activities described in detail below. These commitments are in
addition to those set forth in the terms of the Agreement.

Selection
Criterion

i (B 1)

(B)(3)

(Mi2)

Participating Agency

Division, Office, Board or

Advisory Council
Division of Monitoring

Division of Monitoring

Type of Participation

Participate in the TORIS planning committee and the
subcommitice of the [ELC Program Standards and Quality
Committee

Assist ISBE and [DHS 1o dissenunate information to all
licensed early tearning and development programs about the
new TQRIS levels

. Division of Monitaring
Ofhee of Information
Fechnology

CDivision of Maonitoring

()2

Division of Monitoring

Coordinate with [DHS in development of public website that
meludes licensing history information with TQRIS ratings

Cooperate and work with INCCRRA 1o include agency-
based or sponsored trainings on the Gateways Stalewide
Online Training Calendar

Perform the necessary data sharing and matching activities
to Integrate progaram data with the Data Tracking Program,
as desceribed in the State Plan

Division of Monitoring

[Xivision of Monitoring

Cooperate with the llinois Head Stan Data Cooperative to
establish a common data file in a manner aligned with the
data formats and requirements included within relevant

- DCES svstems o
Enable the availability of appropriate data for the Illinois
Shared 1.earning Environment

IDCTS Scope: Page |
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EXHIBIT IV — PARTICIPATING STATE AGENCY SCOPE OF WORK
ILLINOIS FARLY LEARNING COUNCIL
The Participating State Agency hereby agrees to participate in the State Plan and more specifically

commits to undertake the tasks and activities described in detail below. These commitments are in
addition to those set forth in the terms of the Agreement,

Primary Responsible
Committee(s) or Work
Selection Group(s)*
i Criterion *Council Conmmnitioe and Work
’ v Group structure moy change over
. the conrse of the Grant Period

| Type of Participation

(hersight and Coordination Participate in the TOQRIS planning committee and the i
(By1) Committee subcommittee of the IELC Program Standards and

] o Quality Committee o
Public Awarencss Committee - Assist ISBE and DHS 1o disseminate information to all
! s licensed early learning and development programs abowt
o i the new system of TORIS Levels
Executive Committee I Advise on assessor training and reliability, data entrv and
(1333 ‘ management. and monitering frequency in accordance
‘ with the State Plan,
ulwlm Awarcness Conmmnittee \ Oversee TQRIS Public Awareness Plan
Workforee Development ‘ Advise on the dev clopment and mmplementation of the
(B4 Committee ! training and support system for "coaches” and
protessional learning community models for Preschool
for Ali and Head Start programs

(B)Y3) Oversight and Coordination Advise on the development and administration of the
T Committee ~TQRIS validation and outcomes study.
T Workforee Dg\dﬁpmuﬂ Advise INCCRRA. the Workforce Deve lopment Project
(I | Committee I'eam. and other organizations on the development of

| mercased and more effective specialized trainings in
L _critical arcas of need as identified in the State Plan.
© Public Awareness Committee | Provide input to the KIDS Implementation Committee
3 (K1) cand P-20 Council on methods of public reporting and
‘ - engagement of early leaming and development programs
- in KIDS implementation.

| Data. Research, and © Advisc on the data sharing and matching activities
: (E)2) Fvaluation Conumittee - necessary 1o support the integration of data on children

“and families. workforce data. and program data. as

7 o “duscribed in the State Plan.
Duta. Researc. and Support user community engagement for the [hineis
L ~Evaluation Connitiee Shared Learning Environment project. |

ELC Scope: Page |
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Appendix (A)(3)-1
OECD Job Descriptions

DIRECTOR OF THE OFFICE OF EARLY CHILDHOOD DEVELOPMENT JOB DESCRIPTION

Summary: Directs the work of the Office of Eatly Childhood Development (OECD) in the Governor’s Office. Provides
primary oversight of implementation of the federal Early Learning Challenge Grant and other grants related to early childhood
systems building. Leads the Inter-Agency Team (IAT) and acts as primary liaison between the IAT and the Leadership Team.
Supports the work of the Illinois Early Learning Council and ensures alignment between the Council’s work and the wotk of
the state agencies.

Major Responsibilities and Key Tasks:
Provide Leadership

e  Communicate with and nurture shared responsibility among agency heads, agency staff, and private partners to promote
improvements in eatly childhood policy and programming.

e With agency leadership, develop, implement, and monitor plans related to Illinois Eatly Learning Council IELC)
recommendations.

e Envision and develop initiatives that address and promote access, quality, and accountability of early childhood and
school readiness services.

e Provide leadership and strategic direction in recommending efforts identified as critical for school readiness success.

Cultivate and nurture partnerships with public and private leaders to promote shared responsibility and accountability for

the school readiness of Illinois” children.

Identify barriers to streamline services and seck collaborative ways to overcome these barriers.

Leverage resources to improve coordination and reduce duplication of services to young children.

Facilitate communication and collaboration among partners, both public and private.

Develop a strong partnership with the non-profit and corporate sectors.

Represent the Governor’s Office as relevant in local, state, and national level events, conferences, and other activities.
With advice from agency heads and in consultation with partners, develop plans, goals, and objectives for the OECD.

Serve as key contact for technical assistance and/ or monetary grants from foundations and national organizations.

Facilitate Policy Development

e Serve as an expert with a comprehensive understanding of issues related to early childhood development.

e Analyze and discern policy challenges and opportunities and provide recommendations and briefings for agency heads,
cabinet secretaries, Governor’s policy staff, and the Governor as needed.

e Provide input to agency leadership for the development and/ or revision of policies, regulations, guidelines.

Provide Technical Expetrtise

e Assure timely responses to action requests.

e Communicate critical developments to the Governor’s staff and agency heads.

e Provide thorough and timely assistance to both external and internal customers that reflects current best practices and
comprehensive knowledge; refer customers to resources both within the state and nationally; identify areas where future
issues and emerging trends may occur.

e Provide assistance and guidance on policy strategies to communities within Illinois and to other states as requested.

Educational and Experience Requirements

e Master’s degree in education, eatly education, public policy, or a related field.

o Tive years of administration experience and/ or any combination of knowledge, skills, and experience that is substantially
equivalent.

Required Work Experience, Skills and Abilities

Knowledge of eatly childhood, including issues related to school readiness.

Public policy administration and political sensitivity.

Strong partnering techniques to build community awareness and support.

Skill in directing research, writing, oral presentation; analyzing complex childhood development issues.
Displays and maintains a high level of professional knowledge and capability.

Ability to translate strategic direction into concrete plans and activities.

Ability to establish methods and approaches to achieve objectives and exceed goals successtully.
Motivated toward execution and anticipates opportunities to excel.

Skilled in facilitating groups, communicating effectively (written and verbal) and skilled in working collaboratively.

13
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Grant Administration and Budget Development Manager

Qualifications: Bachelor’s degree in Early Childhood Education or Child Development, Public Policy,
Political Science, or Social Work and a minimum 4 years experience in early childhood program or early
childhood-related policy work. Minimum 5 years experience in a government related field. Extensive

experience managing and reporting on large federal grants, coordinating top level decision makers, and

developing multi-program budgets.

Position Summary: Works with state agencies and their contractors to ensure the successful
implementation of the Race to the Top-Early Learning Challenge Application. Leads the Interagency
Project Team on Budget and Collaboration. Staffs the Leadership Team and works directly with the
Governor’s Office of Management and Budget and the state agencies to develop a cross-system
approach for budgeting for early childhood services and systems.

Key tasks include:

¢ Managing the implantation of the Race to the Top-Early Learning Challenge grant

e Coordinating with state agencies and contractors to ensure alignment within the grant
priorities and program implementation

e Developing all federal reports and maintaining the grant budget

e In collaboration with the Leadership Team, Governor’s Office and Management and
Budget, and stakeholders develop a coordinated early learning budget proposal

e Qverseeing the procurement process for all activities outlined in the grant.

e Staffing the Interagency Leadership Team

e Serving as the main point of contact with the Department of Education for the grant

Reports to: Director, Office of Early Childhood Development
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Appendix (A)(3)-1
OECD Contractual Staff Scopes of Work

OECD Contractual Staff Scopes of Work

Workforce Contractor:

Scope of Work:

Coordinating the development of both long-range and annual statewide plans for professional
development support that include all early childhood professional development-related
activities funded by ISBE, DHS and DCFS.

Identifying gaps and weaknesses in current professional development opportunities and
developing and implementing strategies to address the gaps and weaknesses.

In collaboration with the state agencies, the Professional Development Advisory Committee and
other advisory groups, overseeing the development of credentials for early childhood educators
In collaboration with the QRIS Policy Director, overseeing training and support of quality
specialists serving early learning programs.

Data and Outcomes Contractor:

Scope of Work:

Developing and implementing plan for Qutcomes Measurement System and “dashboard” for the
Early Learning Council and Governor’s Office of Early Childhood Development.

Overseeing development and implementation of the Unified Early Childhood Data System as
funding allows.

In collaboration with QRIS Policy Director, overseeing procurement and implementation of the
validation study of the QRIS.

In collaboration with the Early Learning Council Data, Research and Evaluation Committee,
develop partnerships with agency staff, university researchers, etc., to develop and implement
policy-relevant research studies drawing upon available administrative data.

In collaboration with agency staff, overseeing importation/integration of ISBE teacher licensure
data into Gateways Professional Development Registry.

In collaboration with ISBE and the lllinois Head Start Association, ensure that data on children’s
participation in Head Start and Early Head Start is integrated into the lllinois Longitudinal Data
System.

Represent the Governor’s Office of Early Childhood Development and the early learning system
in cross-agency initiatives related to data integration.

Appendix (A)(3)-1
32



Appendix (B}(1)-1
QRIS Framework

Overview of QRIS

Definition and Purpose of the new Quality Rating and Improvement System

The Quality Rating and Improvement System is a set of tiered program standards for early learning and
development programs/providers, a set of policies and practices that support programs/providers in
meeting the highest level of these standards, and a set of policies and practices for providing parents
and other stakeholders with meaningful information about the level of quality of early learning and
development programs/providers.

The purpose of the QRIS is to:

e Provide a consistent definition of what constitutes high quality early childhood care and
education that is applicable across a wide range of programs and settings;

e Provide useful information to parents who are choosing among early childhood education and
care programs/providers;

e Provide pathways and support for continuous program improvement for Early Learning and
Development programs/providers; and

e  Provide an accountability framework for programs receiving public funding for Early Learning
and Development services.

Structure of the QRIS

The elements of the standards for the QRIS will be:

1. TEACHING AND LEARNING

1A. Learning Environment

1B. Curriculum

1C. Child Assessment

1D. Child Screening

1E. Inclusion of Children with Spec Needs

2. FAMILY ENGAGEMENT

3. LEADERSHIP AND MANAGEMENT

3A. Program Administration

3B. Group Size and Staff/Child Ratios

3C. Continuous Quality Improvement (CQl)

3D. Culturally and Linguistically Appropriate
Practice

4. QUALIFICATIONS AND CONTINUING EDUCATION

4A. Director Qualifications

4B. Staff Qualifications

4C. Staff Development

For each element, for each quality level, the QRIS will include:
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Standard: description of what is required at that level
Evidence: description of what type of evidence is required to demonstrate standard has
been met

Levels will have consistent approach to evidence required (with all levels requiring any staff
qualifications requirements to be verified by Gateways Registry):

First level is licensing criteria

Second level—requires evidence of Registry-approved training on all elements

Third level — requires rigorous self-assessment in all areas; random sample of programs
receive validation visit by state-hired contractor. This will require the state to build upon
current systems of approving qualified assessors that can do the ERS and/or CLASS for
programs.

o Programs will do the self-assessment on all classrooms (could be done as one-
third of classrooms each year, so that all are done at least once every three
years)

Fourth quality level—the “good quality early childhood care and education” level—
requires on-site validation of high quality

o Accreditation and/or compliance with Head Start and/or PFA regulations may
serve as sufficient evidence of meeting specific criteria (e.g., use of curriculum or
administrative practices) if those criteria are monitored as part of the
accreditation/regulations

o All programs must submit evidence of on-site validation of classroom quality (for
HS programs, state will accept evidence by qualified assessors as long as they
don’t work directly for the program; for PFA and child care programs, this will be
done by state-hired contractor; accredited programs can submit evidence from
their accreditation validation)

Fifth quality level has multiple components that recognize excellence in a variety of
areas. Programs can be recognized for one or multiple areas. A comprehensive
“Governor’s Award for Excellence” type of status will recognize programs that achieve
excellence in all areas.
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1. TEACHING AND LEARNING

Licensing
standards

1A. Learning
Environment

Program administrator
and at least one teacher
per classroom are trained
on use of the ERS for
program design and
continuous improvement

Evidence: Documentation
of participation in state-
approved training on ERS

Demonstrate commitment to quality improvement of
classroom environment by completing self-
assessment of classroom quality AND verification of
classroom quality by Quality Specialist

Evidence: Submission of scores completed by Quality
Specialist that show: average overall ERS score
between 3.25 and 4.5 and no classroom below 3.0,
with quality improvement plan developed to address
any subscale score below 4.5 and/or any classroom
overall score below 4.0 OR CLASS Emotional Support
and Classroom Organization average scores between
4.0 an 5.0 (no classroom below 3.0) with quality
improvement plan to address scores below 4.0.

Demonstrate high quality of classroom environment

Evidence: On-site assessment by state-approved assessor
showing overall average ERS score of at least 4.5 (no classroom
below 4.0) OR CLASS Emotional Support and Classroom
Organization average scores above 5.0 (no classroom below 4.0)
OR Accredited sites may meet by submitting evidence of
classroom quality from accreditation body
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1B. Curriculum

Licensing
standards

Program administrator
and at least one lead
teacher per classroom
complete state-approved
training on: 1) early
learning standards AND 2)
either an overview of
aligned curricula or
training on a specific
curriculum that is aligned
to the IELDS

Evidence: Documentation

of participation in Registry-
approved training on early
learning standards and
aligned curricula by all

lead teachers and program
administrator

Program implements curriculum that is aligned with
IELDS (at least one teacher per classroom must
receive training on the identified curriculum)

Evidence: Identification of selected curriculum that
aligns with IELDS AND evidence that all lead teachers
have completed Registry-approved training in that
curriculum

Program implements research-based curriculum that aligns with
IELDS and lesson plans show connection with IELDS

Evidence: Identification of selected curriculum that is research-
based and is aligned with IELDS AND  on-site verification of
connection with lesson plans OR No
findings of non-compliance from federal Head Start Review or
Preschool for All Program Monitoring
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1C. Instructional Quality

Licensing
standards

As above

Evidence: as above (1B)

Program demonstrates developmentally appropriate
instructional practices

Evidence: Submission of scores completed by Quality
Specialist showing: minimum of 4.0 average on
Interactions and Language Reasoning/Listening and
Talking subscales of ERS with quality improvement
plan addressing any classroom with less than 3.0
average on these subscales OR  CLASS
Instructional Support average scores above 2.75
quality improvement plan addresseing any classroom
with less than 2.0 score on this subscale

Program demonstrates high quality, developmentally
appropriate instructional practices

Evidence: On-site assessment by state-approved assessor
showing minimum of 5.0 average (no classroom below 4.0) on
Interactions and Language Reasoning/Listening and Talking
subscales of ERS OR  CLASS Instructional Support average
scores above 3.25 (no classroom below 2.75)

1D. Child Screening

Licensing
standards

Complete state-approved
training on screening tools

Evidence: Documentation
of participation in training
on screening tools

Program has policies and procedures in place to
ensure that all children (birth-5 years) are screened at
least annually for the purpose of identifying special
needs and parents are provided information on
screening results

Evidence: Self-assessment of screening policies and
practices and verification by Quality Specialist

Program has policies and procedures in place to ensure all
children (birth-5 years) are screened annually no later than 60
days after entry into program; parents are provided
information on screening results; and children for whom the
screening identifies a developmental concern are referred for
further evaluation by CFC or school district

Evidence: On-site assessment by state-approved assessor
verifies implementation of screening (score of 5 or higher on
PAS item #10) OR Accreditation OR
compliance on federal Head Start review or Preschool for
All/Prevention Initiative Monitoring visit

no finding of non-
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Complete introductory Choose approved child assessment tool and train The program utilizes an appropriate assessment tool or tools
state-approved training on|staff to use that align with the curriculum to document children’s progress
research-based over time with measurable outcomes; assessment results are
assessment tools used to inform instruction for individual children
. Licensing Evidence: Documentation |Evidence: Identification of selected assessment Evidence: On-site assessment by state-approved assessor
1E. Child Assessment standards of participation in training Jtool(s) that aligns with IELDS and documentation of |verifies implementation of assessment (score of 5 or higher on
on assessment tools staff training on use of tools PAS item # 11) OR Accreditation OR no finding of non-
compliance on federal Head Start review or Preschool for
All/Prevention Initiative Monitoring visit
Program administrator Program has policies and procedures in place for Program has written Memorandum of Understanding with Child
and all lead teachers have |supporting inclusion of children with special needs & Family Connections (if serving children ages birth to three)
completed state-approved |and all lead teachers have completed Registry- and implements written policies and procedures detailing how
training on inclusion of approved training on inclusion of children with the program supports children who have IEPs or IFSPs.
children with special special needs.
needs.
1F. Inclusion of children Licensing
with special needs standards

Evidence: Documentation
of participation in training
on inclusion of children
with special needs.

Evidence: Self-assessment of policies and procedures
and documentation of training

Evidence: On-site assessment by state-approved assessor
verifies implementation OR Accreditation OR no
finding of non-compliance on federal Head Start review or
Preschool for All/Prevention Initiative Monitoring visit

Appendix (B)(1)-1

38



ey
criririririiiiiiiiorak i Licensing oo tatiiilevel Z ottt ittt il Qeteber, 20020 ittt tkeveb Attt il
Complete state-approved |Implement at least five family supports (see list in Implement at least five family supports (see list in PAS item 17),
training on Family PAS item 17) and two parent-staff conferences per  Jtwo parent-staff conferences per year, a plan for daily
Engagement strategies year. communication between teaching staff and families, and a plan
for family involvement in routine classroom activities and/or
program planning
2. FAMILY Licensing
ENGAGEMENT standards  |gvidence: Documentation Evidence: On-site assessment by state-approved assessor

of state-approved training
on family engagement
strategies

Self-assessment of family engagement and
verification by Quality Specialist

verifies implementation of family engagement (score of 5 or
higher on PAS items #16 and 17) OR  Accreditation OR

no finding of non-compliance on federal Head Start review or
Preschool for All/Prevention Initiative Monitoring visit
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3. LEADERSHIP AND MANAGEMENT

Administrator has
received state-approved
introductory training on
Program Administration
Scale

Program demonstrates commitment to quality
improvement of administrative practices

Program demonstrates high quality program adminstration
practices

:: F.’r?gtra:r.m ) L'lccer;smdg Evidence: Documentation JEvidence: Documentation of PAS self-assessment Evidence: On-site assessment by state-approved assessor with
ration ndar L . . .
ministratio standards of state-approved training |and assessment completed by Quality Specialist with Jsubscale scores of 5.0 or above on on four program-selected
on PAS a Quality Improvement Plan for any subscale score subscales of the PAS (other than Child Assessment or Family
below 4.5 Partnerships) OR Accreditation OR no finding of
non-compliance on federal Head Start review or Preschool for
All/Prevention Initiative Monitoring visit
Under discussion Under discussion
3B. Group Size and Licensin . . . . . . . )
‘p ) & Licensing standards Evidence: Self report of group sizes and ratios Evidence: On-site confirmation of group sizes and ratios OR
Staff/Child Ratios standards

Accreditation OR no finding of non-compliance on federal Head
Start review or Preschool for All/Prevention Initiative
Monitoring visit
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Administrator completes [Develop Quality Improvement Plan using self- Program demonstrates progress towards meeting objectives of
state-approved training on|assessment results Quality Improvement Plan based on self-assessment results
developing quality
improvement plan

. ) . . Evidence: Documentation |Evidence: Submit Quality Improvement Plan and Evidence: On-site assessment by state-approved assessor

3C. Continuous Quality [Licensing e e . .
of participation in state- |annual update verifies progress made on implementation of self-assessment

Improvement standards L . . .
approved training on and continuous program improvement planning OR
quality improvement Accreditation OR no finding of non-compliance on
planning federal Head Start review or Preschool for All/Prevention

Initiative Monitoring visit
Administrator completes [Program implements culturally/linguistically Program implements strong policies and practices fors
cultural/linguistic diversity Jcompetent policies and practices (needs more upporting culturally/linguistically diverse children & families
training definition) (needs more definition here)
3D. Culturally and . .
. isticall Licensing
Linguistically standards Evidence: Documentation |Evidence: Self-assessment of support for Evidence: Minimum average score of 5 on the ERS Promoting
Appropriate Practice of state-approved training |cultural/linguistic diversity Acceptance of Diversity item OR  Accreditation OR no
on cultural/linguistic finding of non-compliance on federal Head Start review or
diversity Preschool for All/Prevention Initiative Monitoring visit
41
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4. QUALIFICATIONS AND CONTINUING EDU

CATION

4A. Director
Qualifications

Licensing
standards

Licensing standards

IL Director Credential Level 1 or IL Principal
Endorsement (beginning July 2017)

Licensing Standards; IL Director Credential Level 2 or IL Principal

Endorsement (beginning July 2017)

4B. Staff Qualifications

Licensing
standards

At least 30% of teaching
staff with a minimum of
ECE Credential level 2

Evidence: Self report of
staff qualifications verified
by Gateways registry

At least 30% of teaching staff with a minimum of ECE
Credential level 3 ; 30% of teaching staff in infant-
toddler classrooms have IT Credential Level 2

Evidence: Staff qualifications verified by Gateways
registry

Under discussion

Evidence:No finding of non-compliance on federal Head Start

review or Preschool for All/Prevention Initiative Monitoring visit

OR Staff qualifications verified by Gateways registry

4C. Staff Development

Licensing
standards

Complete training on
developing IPDP

Evidence: Documentation
of participation in training
on individualized
professional development
planning

Individualized, written staff development plans
developed for all classroom staff; minimum of 20
hours PD per year

Evidence: Self-assessment

Individualized, written staff development plans implemented
for all staff; minimum of 30 hours PD per year

Evidence: On-site assessment by state-approved assessor OR
Accreditation OR no finding of non-compliance on
federal Head Start review or Preschool for All/Prevention
Initiative Monitoring visit
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Appendix (B}3)-1
TORIS Communications Plan
lllinois Public Awareness Campaign Information

Deliverables Timeline
Branding: Year1
e Brand Identification Process
o Stakeholder Brand Identification Process
o Positioning, Design, Naming
e Brand Guidelines
o Brand Qualities
o Visual Identity guidelines
e Llogo
Marketing Plan: Year1
The selected vendor will create and execute a social marketing plan that will
successfully launch lllinois QRIS program using website and social media,
business and promotional materials, community engagement, public
relations and advertising.
Material Design Year1

s  Website
o Work with the City of Chicago to expand on the City’s Portal website
statewide.

e Social Media
o Engage providers on upcoming trainings and QRIS updates
o Engage parents on issues directly related to child care: how to talk
with your provider about improving quality, what to look for as your
child ages, how to continue learning and healthy habits at home
e Business Set
o QRIS Letterhead
o Customizable Business Set for Providers
e QRIS Letterhead
e QRIS Envelopes
e QRIS Business Card
e Tool Kit
o Update existing materials
o Web graphics
o Fliers
e For parents on how to ID quality and why it is important
e For parents on what each QRIS level indicates
o Promotions
e Marketing Tips
Tips for Communicating with and Engaging Parents
Sample Press Release
QRIS Newsletter Template
QRIS Letter to Parents
e Appropriate promotional items
o Workbook for providers on how to improve
¢ Field Promotions
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o Certificate
o Online store where providers can purchase items to promote their
program
e Purchasing the product for the online store - Window clings,
banners, yard flags, smocks, shirts, pens, etc...
e There is initial startup and purchasing of product required,
however as providers purchase these items online money
would be given back to the program.

Marketing Services Year 1
e Community Engagement
o Engage target communities to share and exchange ideas of quality
and expectations of child care providers
o Reinforce the interest in hearing from people by going to them at
community hubs, such as barbershops, beauty salons, bus stops,
places of worship
e Public Relations
o Create events, situations or opportunities for the voices of children
and parents to be heard regarding what they need to succeed, how
we can help children thrive
o Maedia relations (identifying media outlets and pitches)
o Design and implement special events such as press conferences
o Track media coverage
o Execute a variety of promotional writing assignments
e Advertising
o ldentify appropriate media outlets to reach target audiences.
Placement services must maximize media packaging, ensuring cost-
effective media placement.
o Place, monitor and track advertising media
o Purchase media space for advertising campaigns, ongoing general
market presence and targeted market awareness
o Produce creative television commercials, radio spots, print and
online insertions utilizing outside vendors such as photographers,
talent agencies, production and filming houses
o Create QRIS media kits that are adaptable for different markets
o Secure secondary research and conduct relevant research studies
Production and Vendor Costs Year 1

Media planning and placement

Media Placement
In large metropolitan areas, tv, radio, newspaper, possible billboards.

Year 2,3,and 4

Public Relations
e Pitch media stories with editorial boards, television opportunities
e Prepare press materials, develop stories, and research centers worthy of
media attention

Year 2,3,and 4
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For Children Birth to Age Three

Illinois Early Learning

Guidelines

Dear Reader,

It is with great pleasure that we present you with the Illinois Early Learning Guidelines for children
from birth to three years of age. These Guidelines are the product of two years of intensive labor

by many individuals and organizations. We have all focused on building comprehensive develop-
mental learning standards for our youngest learners that form the foundation for all learning and
development that is to follow. The myriad stakeholders involved in this project were driven by the

following intentions for the use of the Guidelines:

We hope the Guidelines speak to you, putting into words the development you see occurring

each day with children from birth to three
We hope the Guidelines support you in understanding and discussing child development

We hope the Guidelines make you better equipped to plan for intentional interactions with

children from birth to three

We hope the Guidelines strengthen your commitment to responsive, developmentally appropri-

ate practice with young children

We hope the Guidelines enhance your belief system around the individual nature of the
developmental trajectory and the crucial role that family and context play in each child’s

development

We have had the honor of guiding a process to develop Early Learning Guidelines for birth to three
that embody an approach that is responsive to our state early childhood infrastructure’s work and

current needs in this area. In this project guidance and management role embedded within the
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Ilinois Early Learning Council, we were able to draw out the best of our colleagues and stakehold-
ers in the areas of knowledge, practice, and cross-system strategizing. Through this work we were
establishing a shared set of beliefs around what children from birth to three should know and be able
to do and what our responsibility is to seeing these outcomes for children. Over the course of the two
year project term, we asked a lot of everyone involved, and ourselves, and found that a shared com-
mitment to young children drove us to push for the highest quality set of developmental guidelines.
Inherent to our definition of quality was the need for this work to cut across all the service systems
and sectors serving children from birth to three and their families. Each of these systems and sectors
has had a hand in the creation of the Early Learning Guidelines with a careful consideration of the
role of this content in their work with children and families. We are eager to continue to learn from
one another and support each other in implementing the Guidelines to improve the quality of ser-

vices delivered to children and families.

Pk

Karen Yarbrough
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E/Mu‘,m %JJF’
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Chicago Department of Family and Support
Services

Erikson Institute
Ilinois Birth to Three Training Institute

Illinois Chapter of the American Association of
Pediatrics

Illinois Children’s Mental Health Partnership

Illinois Department of Children and Family
Services Child Care Licensing

linois Department of Human Services (IDHS),
including the Bureaus of Child Care and
Development, Child and Adolescent Health,
and Early Intervention; the Head Start
Collaboration Office; the Healthy Families
Program; and Migrant and Seasonal Head Start

linois Early Intervention Training Program
linois Head Start Association

Ilinois Home Visiting Task Force

Hlinois Infant Mental Health Association

Tllinois Network of Child Care Resource and
Referral Agencies

ITllinois State Board of Education’s Early
Childhood Division

Kendall College
Professional Development Advisory Council
Western Illinois University

Thank you to the following states, representatives
of which participated in in-depth interviews:

California
Kentucky
Maine
Nebraska
North Carolina
Pennsylvania
South Carolina
Washington

To our Illinois state agency partners, thank
you for committing not only to the work of the
creation of ELGs for birth to three but also to
the longer term impact that will come from
the implementation of this content across all

programs in Illinois.

Ilinois Department of Child and Fmaily
Services

Ilinois Department of Human Services
Ilinois State Board of Education

Project management from the Qunce of
Prevention and Positive Parenting DuPage
thank the following individuals for being part
of the team: Samantha Aigner-Treworgy, for
project coordination and staffing; Barbara
Dufford, our communications designer; Jes-
sica Rodriguez Duggan, our technical writer;
and Catherine Scott Little, national expert on
early learning guidelines and processes to cre-
ate them, for guidance on process design and

review of the complete content.

wQunce posi ive
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Introduction

Children’s experiences in the
first three years of life influence
how they develop, learn, and
interact with their world. This
period is marked by an extraor-
dinary amount of growth,

and sets the foundation for
children’s future learning and
ongoing development.

The Illinois Early Learning Guidelines are
designed to provide early childhood profession-
als and policy makers a framework for under-
standing development through information on
what children know and should do, and what
development looks like in everyday instances.
These Guidelines also provide suggestions and
ideas on how to create early experiences that
benefit all children’s learning and development.
The main goal of the Guidelines is to offer early
childhood professionals a cohesive analysis of
children’s development with common expecta-

tions and common language.
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Children are actually growing and learning in

all areas of development at all times.

During the process of developing these
Guidelines, core principles were taken into con-
sideration. All of these principles are integrated
into the Guidelines, providing a comprehensive
and appropriate look at children’s development.
The core principles are:

= Early relationships are most important and
central to young children’s development.

= Development occurs across multiple and
interdependent domains, in a simultaneous

manner.

= Children develop and learn at their own
unique pace and in the context of their family,

culture, and community.

= Play is the most meaningful way children

learn and master new skills.

Relationships

Early learning occurs in the context of rela-
tionships. Positive and secure relationships are
the foundation for children’s healthy develop-
ment in all areas and provide models for future
relationships they will establish. These nurtur-
ing relationships give children the security and
support they need to confidently explore their
environment, attempt new skills, and accom-
plish tasks. Children who have strong, positive

attachments with important adults in their lives
use these relationships to communicate, guide
behavior, and share emotions and accomplish-
ments. These meaningful interactions and
relationships are essential for children’s devel-
opment as they help them realize they have

a meaningful impact on their world and the
people around them.

Domains of Development

Children’s development is looked at through
four core developmental domains: social and
emotional, physical, language, and cognitive.
Children develop across these four domains

at the same time, with each area of develop-
ment dependent on growth in all the other
areas. There may be times when children seem
to focus on one particular area of development,
while having little growth in another area. For
example, a 12-month-old child who is concen-
trating on language may not display any interest
in walking on his or her own. Then, a few weeks
later, the child suddenly starts to walk. This

is an example of how development flows, and
while it may seem that they may “stall” at cer-
tain times, children are actually growing and
learning in all of the areas at all times.

(b)(8)

Influences on Development and
Learning

Children follow a general continuum as they
develop, and each child will reach his develop-
mental milestones at his own individual pace, and
through his own experiences and relationships.
Development is influenced by various factors:

Culture

Culture plays a significant role in how children
develop, as it influences families” practices, beliefs,
and values for young children. Goals for children’s
learning and development differ across cultures.
Therefore, it is important for early childhood
professionals to know, recognize, and respond
sensitively to the multitude of cultural and
linguistic variations that families and children
exhibit. In order to support healthy development,
it is important to provide culturally appropriate
activities and experiences that are responsive to

children from diverse backgrounds.
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Differences in abilities, language, culture, personality, and experiences

should not be seen as deficits, but instead, be recognized as the unique

characteristics that define who children are.

Differences in children’s learning
abilities

Children have varying developmental abili-
ties and different learning styles that influence
when and how they reach their developmental
milestones. All children are unique and these
differences are to be taken into consideration
when caring for them. The structure of the
learning environment should be tailored to
varying abilities, and interactions between
children and caregivers should be meaningful
and appropriate. It is important to encourage
acceptance and appreciation of differences in
learning abilities and to partner with caregivers

to align individual goals for children.

Temperament

Temperament refers to the unique personality
traits that children are born with. Temperament
influences how children respond to the world
around them, and how others will interact with
them.! Some children are outgoing and asser-
tive and love to try new things. Other children
are slower to warm up and need time and
support from adults to engage in new activities.
Adults need to be sensitive to children’s temper-
ament and interact with children in a manner
that supports their temperament to foster feel-
ings of security and nurturing.

Birth order

Birth order can influence children’s personality
and how they relate with their family. Children
each have their own unique personality traits;
yet, birth order may have an impact on how
children’s personality traits are expressed. For
example, middle children may be more out-
going and social because they have experience
interacting with an older sibling. Or, youngest
children may be more persistent because they
may have to work harder for uninterrupted
attention.? These examples may not be consis-
tent across all children, but it is important to
note that all children have unique personalities
that influence how they interact and develop.
Birth order also impacts the caregiver’s role and
how they parent and interact with each child.
For example, there may be differences in how

a caregiver approaches their youngest child,
compared to their oldest child, due to increased
confidence in their parenting skills.

Differences in abilities, language, culture,
personality, and experiences should not be seen
as deficits, but instead, be recognized as the
unique characteristics that define who children
are. The important goal early childhood profes-
sionals are tasked with during this age period is
how to best support children’s diverse needs.

Toxic Stress

Stress is a common experience for all
children. While positive and toler-

able stress — such as moving to a new
neighborhood, or parental separation or
divorce - is all part of healthy develop-
ment, toxic stress is detrimental to the
developing child. Toxic stress includes
physical or emotional abuse, chronic
neglect, extreme poverty, constant
parental substance abuse, and family
and community violence.? Toxic stress
is attributed to prolonged activation

of children’s stress systems, without
support or protection from caregivers.*

Extended and repeated exposure to

these stressors disrupts children’s brain
development and impacts their overall
development, with the possibility of
lifelong negative health issues. However,
because the brain is still growing during
the first three years of life, the effects

of toxic stress can be buffered and even
reversed through supportive and respon-
sive relationships with nurturing adults.®
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“Play is the means by which the child

discovers the world

’»

—Unknown

Play
Play is often described as “a child’s work™ it is
central to how children learn and make sense
of the world around them. Play is often sponta-
neous, chosen by the child, and enjoyable. Play
consists of active engagement and has no extrin-
sic reward.® It is very important to highlight that
play does NOT include television watching or
games played on the computer or other technol-
ogy devices.

Children use play to learn about their physi-
cal world, themselves, and others. Children use
play to sort out their feelings and explore rela-

(b)(8)

tionships, events, and roles
that are meaningful to them.
Play changes drastically in
the first three years. For
example, a six-month-old
plays with an object simply
by touching and mouthing

it, an 18-month-old pur-

posefully makes an object move in a certain way,
and a 34-month-old uses language and actions
while playing with an object. This example

demonstrates how BIG)
play becomes more
complex to match and
meet children’s devel-
oping abilities.

Who, me? A professional brain developer?

Absolutely! Parenting children is the most important job and one of the most challeng-
ing. All caregivers are tasked with developing and shaping the brain of society’s youngest
scientists. Brain development in the first three years is extraordinary. While children’s
brains are not fully developed at birth, the early experiences in their lives influence the rapid
growth and development of their brain. Positive and nurturing interactions and experiences
promote neural connections in the brain, which are essential for healthy development and
growth.” Caregivers are not only forming how children think through consistent, nurtur-
ing, and responsive care; they are also building the foundation for how children learn and
interact with their world.

Who are the professional brain developers? Any person who is responsible for
the care of children!

Within the Guidelines, there are varying references to caregivers, familiar others, attach-
ment figures, and primary caregiver(s). All of these people impact children’s brain develop-
ment. Below is a brief description of each:

Caregivers and Primary Caregivers include those who are primarily responsible for
the care of the child. Caregivers can include parents, grandparents, relatives, and childcare
providers.

Attachment figures, a term used in the Social and Emotional domain, refer to a few, select
caregivers with whom children have an attachment relationship. Attachment figures can
include parents, grandparents, relatives, and childcare providers.

Familiar others are people who are a common presence in the life of the child. These may
include family members, additional childcare providers, other birth-to-three professionals
working with the family, family friends, occasional caregivers, and neighbors.

Within the Real World Stories and Strategies for Interactions, there are examples and
suggestions for how caregivers can promote healthy brain development in young children.
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Structure of collaboration
for the creation of the
Illinois Early Learning Guidelines

Development of the
Guidelines

The Illinois Early Learning Guidelines were
developed in collaboration with key Illinois
stakeholders in the infant-toddler field. Early
childhood leaders, educators, practitioners,

and policy experts came together to ensure

the creation of an accessible and user-friendly
document, presenting evidence-based and up-
to-date information on infant-toddler develop-
ment for parents, caregivers, early childhood
professionals, and policy makers. The structure
of the group stemmed from the Illinois Early
Learning Council - Infant Toddler Committee.
Within this committee, a Workgroup formed to
create the vision for the Guidelines. The vision
of the group was to ensure a document that
could align with and integrate into the complex
system of services for children birth to three

in the state, and fulfill the ultimate goals of
improving program quality, growing provider

capacity, and strengthening the current systems.

®= |llinois Early Learning Council

= Infant Toddler Committee

= |ELG Workgroup

® |[ELG Domain
Writing Teams

The leadership group of the Workgroup then
began coordinating the development of the
Guidelines, with input from the Workgroup
and from the six writing teams, which were
small sub-groups of the Workgroup. The writ-
ing teams were tasked with providing input
and review of developmentally appropriate
content. This collaborative approach in writing
the Guidelines allowed for important decisions
to be made by a diverse range of professionals
representing different areas of the field. This
collaboration resulted in the creation of Guide-
lines that:

1. Create a foundational understanding
for families, providers, and professionals in the
field of what children from birth to age three
are expected to know and do across multiple

developmental domains.

2. Improve the quality of care and
learning through more intentional and appro-
priate practices to support development from
birth to three.

3. Develop a more qualified workforce.

4. Enhance the current system of early
childhood services by aligning birth-to-
three developmental standards with existing
standards and practices for older children and

across system components.

5. Serve as a resource for those informing
decision makers involved with developing and
implementing policies for children from birth
to three.

The Guidelines are NOT intended to replace
any existing resources that are currently used in
birth-to-three programs and are not an exhaus-
tive resource or checklist for children’s develop-
ment. The Guidelines are NOT a:

® Curriculum
® Program model
® Developmental Screening Tool
= Developmental Assessment Tool
= Professional Development Curriculum
The Guidelines are designed to complement
these educational tools and provide a cohesive

analysis of children’s development with com-

mon expectations and common language.
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<| Birth to 9 months

7 to 18 months

16 to 24 months

Birth 12 mo.

How to Use the
Guidelines

The Guidelines begin with The Newborn
Period, which discusses the first four months
of children’s lives and the experiences that are
unique to this time. The first of the six tabbed
sections, Self-Regulation: A Foundation of
Development, focuses on children’s develop-
ment of self-regulation, which is essential for
overall healthy development and learning. Self-
Regulation refers to children’s emerging ability
to regulate or control their attention, thoughts,
emotions and behaviors.® Next, Domains of
Development are specific areas of growth and
development. The Guidelines consist of four
developmental domains: Social and Emotional
Development; Language Development, Com-
munication, and Literacy; Physical and Motor
Development; and Cognitive Development.
The final section, Approaches to Learning,
focuses on specific methods by which children
engage with the world around them in order
to make meaning and build understanding of
their experiences. These six tabbed sections

are each structured in the same manner, and
are further broken down into Sub-Domains/

Sub-Sections, Standards, Age Descriptors,

‘ ‘ ‘ ‘ | 21 to 36 months

24 mo. 36 mo.

Figure 1

Indicators for Children, and Strategies for
Interaction.

These components map accordingly onto
Figure 2: @ Sub-Domains/Sub-Sections are
detailed components of each developmental
domain or section.

@ Standards are the general statement of what
children should know and be expected to do by
the time they reach 36 months of age.

@ Age Descriptors describe the progression
of development for each of four particular age
groups across the birth-to-three age range.

These four distinct and overlapping groups
are: Birth to 9 months, 7 to 18 months, 16
to 24 months, and 21 to 36 months. These
age groupings are used in order to reflect chil-
dren’s bio-behavioral shifts, which are changes
in behavior triggered by biological changes in
the brain. These shifts allow children to grow
and gain new skills (see Figure 1).

@ Indicators for Children are some of the
observable skills, behaviors, and knowledge
that children demonstrate to “indicate” pro-
gress toward achieving the standard.
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Figure 2: S
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developmental domain 1: SOCIAL & EMOTIONAL DEVELOPMENTI Emotional Expression

o

During this

age period:

Standard: children demonstrate an awareness of and the ability to identify and ewmo[ions.

©)

The emergence of
the social smile
and interactions
with caregiver(s)
are the first
intentional or
goal-directed
behaviors that
children display.
Intentional
behaviors become
increasingly
complexand {6
purposeful as
children grow.

Birth to 9 months: cChildren begin to express a wide
range of feelings through verbal and nonverbal communication,
and begin to develop emotional expression with the assistance of

their caregiver(s). @

= Uses facial expressions and sounds to get needs met, e.g., cries,
smiles, gazes, coos

* Expresses emotions through sounds and gestures, e.q.. squeals,
laughs, claps

- D i , stress, or through body
language and sounds, ¢.g., arches back, moves head, cries

@

* Respond and comfort the child in order to meet needs; act as
2[RI for the child, e.q., feed the child when hungry,
rock the child when tired

* Describe the emotion the child is expressing, e.g.
are 50 excited about reaching that toy!”

1 can see you

* Model facial expressions to match emotions, e.9., widen eyes

and open mouth 1o express surprise

—
7 months to 18 months: Children begin to express
some emotions with [[NMGal, and with the help of their
caregiver(s) children can increase their range of emotional
expression.

* Expresses wants with intentionality, e.g.. pushes an unwanted
object out of the way, reaches for a familiar adult when wanting
to be carried

* Expresses fear by crying or turning toward caregiver(s) for
comfort

* Shows anger and frustration, e.g.

ries when a toy is taken away

* Recognizes and expresses emotion toward a familiar person,
e.g., shows emotion by hugging a sibling

* Respond to child's display of fear or distress; reassure and com-
fort the child

* Model emotional expression for the child by making facial
expressions and using words to name the emotion

* Reciprocate actions and gestures the child initiates, e.g.. wave
hello, blow kisses, give hugs

developmental domain 1: SOCIAL & EMOTIONAL DEVELOPMENTI Emotional Expression

Standard: cChildren demonstrate an awareness of and the ability to identify and express emotions.

16 months to 24 months: Children continue to
experience a wide range of emations (e.g.. affection, frustration,
fear, anger. sadness). At this point in development, children will
express and act on impulses, but begin to learn skills from their
caregiver(s) on how to control their emotional expression.

Indicators for children include:

* Demonstrates anger and frustration through a wide range of
physical, vocal, and facial expressions, .g., temper tantrums

* Expresses pride, e.g., smiles. claps, or says, "1 did it” after com-
pleting a task

= Attempts to use a word to describe feelings to a familiar adult

« Expresses wonder and delight while exploring the environment
and engaging others

Strategies for interacti

= Use words to describe the emotion; this helps the child associate
the feeling with the name

* Pay close attention to the cues the child is expressing
* Model appropriate ways to express different feelings

* Acknowledge and validate the emotions the child is feeling, e.g..
“I can see you are 5o excited by the way you are jumping up and

down.”

—
21 months to 36 months: children begin to convey
and express emotions through the use of nonverbal and verbal
communication. Children also begin to apply learned strategies

from their (aregiver@euer regulate these emotions.

Indicators for children include:

* Attempts to use words to describe feelings and names emotions

* Acts out different emotions while engaged in pretend play.
€.g.. cries when pretending to be sad, jumps up and down for
excitement

* Begins to express complex emotions such as pride, embarrass-
ment, shame, and guilt

« Engages in play to express emotion, e.g.. draws a picture for a
caregiver because he or she misses them, hides a ‘monster” in a

box due to a fear @

Strategies for interaction:

= Discuss feelings with the child; reassure him or her that it is
okay to feel different emotions

* Recognize that the child may need some assistance in express-
ing feelings

* Allow other channels in which children can express their emo-
tions, e.q.. art, dance, imaginary play

* Respect cultural differences when it comes to expressing emo-
tions; never discount what the child is sharing and expressing

* Ensure to continue reading the child's cues even as the child
begins to use words to describe feelings

During this
age period:

Co-regulator
refers to the
child's primary
caregiver(s) who
assists the child
in achieving reg-
ulation through
responses,
interactions, and
communication.

g

@ Strategies for Interaction are specific
activities, practices, and interactions in which

caregivers can engage with children to support

healthy development.

@ Call-Out Boxes are definitions of specific
words and complex concepts essential for
understanding the progression of development

outlined within the sub-domain.

domains section.

Real World Stories are real-life examples
that demonstrate the specific concepts of devel-
opment in action.

Keep in Mind lists behaviors that can be
used to identify possible concerns for devel-
opment and are found at the end of the Self-
Regulation section, and the four developmental

Interconnections

Since development occurs across multiple, inter-

Emotional Regulation, p. 17

domain 4: Cognitive

Memory, p. 97

related areas, readers will see a short list of other,
closely related sub-domains/sub-sections in every
sub-domain/sub-section introduction and in each
real world story. While every sub-domain and
sub-section can relate to the others, the Guide-
lines highlight those most relevant to each par-
ticular one. Below is a sample of these references:
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The Newborn

Period:

A Developmental
Perspective on the
First Four Months

The first few months of an
infant’s life can be both

very exciting and very over-
whelming for caregivers. The
newborn infant exclusively
relies on his or her parents

and/or caregivers for survival.

The newborn period, birth to four months, is a
period when parents and caregivers are work-
ing very hard to learn their infant’s signals and
respond appropriately to their needs. Infants
depend exclusively on soothing and appropri-
ate responses from their caregivers in order to

thrive and develop. In fact, there is no possi-

ble way to spoil an infant.? On the con-
trary, when adults respond to newborns
and meet their needs consistently and
promptly, children learn to trust their car-
egivers and realize that they have a posi-
tive impact on their world. Children use
this trust and these positive experiences
to build upon for future development and
learning.

The transition from womb to world can be
pretty harsh on a newborn. Therefore, caregiv-
ers need to be sensitive and patient in sooth-
ing and caring for their infants. The first four
months of life are sometimes referred to as
the “fourth trimester.”*° In these first four

months, infants mainly work on maturing their

There is no possible way

to spoil an infant.

brain and nervous system. They sleep in short
stretches, without much focus on whether it is
night or day. They are unable to settle them-
selves and go back to sleep on their own."
During this time, children need to eat very
frequently, at least every two to three hours.
Infants cannot soothe themselves and rely on
their caregivers to calm them. If infants are
born prematurely, this fourth trimester transi-
tion is even longer, as premature infants work
extremely hard to first reach a healthy state
where they can maintain their body tempera-
ture, eat successfully, and gain weight.

During the first four months, infants rely
on their caregivers to keep them organized,
calm, and content. This is described as achiev-
ing homeostasis, and is where the infant is
most comfortable. Homeostasis is not easy
to achieve, and caregivers find themselves
attempting many different strategies to soothe
their infants.'? This may include rocking an
infant who is sleepy, or feeding an infant who is
hungry. Infants are also using all of their senses

to take in stimulation from their environment.

However, just as with adults, there is always
the possibility of overstimulation, when infants
become uncomfortable with the stimuli in
their environment. Infants demonstrate over-
stimulation through behaviors such as gaze

aversion, crying, spitting up, or hiccupping.
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Both the quiet alert and active alert states are the best time for

Caregivers need to closely read these signals,
and change the environment as needed. This
may include reducing noise such as the televi-
sion or radio, dimming the lights, or wrapping
a cold infant in a thicker blanket.

Infants are born with unique personality
traits, known as their temperament. The
temperament of the infant will influence how
caregivers will interact with him or her. In the
early months, these traits are visible in how
infants sleep, how easy or difficult they are to
soothe, how intense their movements are, and
how alert they become. The main goal is to
understand and recognize the unique traits of
infants and respond consistently and thought-
fully. This may mean standing and rocking an
infant who has difficulty remaining asleep; or
simply laying down an infant who is content in
observing his or her surroundings. The more
appropriate the response, the calmer the infant.

Nine characteristics of temperament:'3

= Activity level refers to the level of children’s
physical energy
= Regularity refers to children’s level of predict-

ability in their biological functions (sleep,

wake, eat, eliminate)

= Approach or withdrawal refers to how children

respond to new people and/or environments

play and interactions that support learning and development.

= Adaptability refers to how long it takes chil-

dren to adjust over time in different situations

= Threshold of responsiveness refers to how
easily a child is disturbed or distracted by

sensory changes in the environment.

= Intensity of reaction refers to the intensity of a

positive or a negative response.

® Quality of mood refers to children’s general
disposition: happy or unhappy.

= Distractibility refers to children’s tendencies
to either retain or lose focus when interrup-

tions occur in the environment.

= Attention span and persistence refers to the
length of time children can stay engaged and
follow through while engaged in tasks.

As caregivers become more accustomed to
the signals, patterns, and temperament of their
infants, they will notice that there are times of
the day when the infant is sleepy, alert, or fussy.
These behaviors are described as states of con-
sciousness." There are a total of six states that
infants cycle through during the day. While
these states may appear to be somewhat consist-
ent, they will most certainly change in the first
month of life and for months afterward. The six

states of consciousness are:'®

Deep sleep - able to shut out
disturbing stimuli from the
environment; breathes deeply,
regularly, and heavily

Light sleep - sleep is lighter;
moves; breathing is shallower
and irregular; startles at noises

Drowsiness — cyes start to

close; may start to doze

Quiet alert - bright face,
movements are smooth; breath-
ing, face, and body posture all
demonstrate interest and

attention

Active alert - actively moves

body and face

Crying - cries, becomes disor-
ganized; relies on parent’s atten-
tion and intervention.

It is important for caregivers
to carefully read the cues that
infants are displaying during
these states in order to respond
thoughtfully. For example,
shaking a rattle at an infant
who is in the drowsiness state
may make him or her increas-

ingly fussy. Both the quiet alert

(b)(8)
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Infants are born ready to be social; love, laugh,

10

and interact with them as much as possible.

and active alert states are the best time for play
and interactions that support learning and
development.

Between two and four months, infants
undergo many changes. They become more
social and interactive. This is first marked by
the emergence of the social smile, around six
to eight weeks. In addition to smiling, infants
begin to coo and gurgle to communicate with
caregivers. Reflexes are fading and voluntary
movements are more coOmMmMmon.

By four months infants will be able to:

= Raise their head and chest when lying on their
stomachs

= Open and shut hands

= Take swipes with hands at dangling objects

= Grasp and shake objects

= Continue to have an increasing interest in

human faces
= Begin to engage in social interactions
= Recognize familiar objects and people at a

distance.

These first four months are a very special
time. Infants are born ready to be social; love,
laugh, and interact with them as much as pos-

sible. Take advantage of the times when they
are alert and ready to engage. Diapering and
bathing times are great examples of times when
you can engage in social interactions. Sing, hug,
rock, coo, smile - all of these are loving inter-
actions that help infants feel secure enough to
learn. These early experiences are so important
and meaningful; they help encourage bond-
ing, and are the beginning of the important
relationship(s) that children need to build strong
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